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CHAPTER 6. 
Discussion and conclusions

6.1 Introduction

Historical collective traumas are coded with life stories that can shape 

leaders’ identities and values (Avolio & Gardner, 2005; Shamir & Eilam, 

2005; Tcholakian et al., 2019), which are important in decision-making 

processes. Understanding how these identities and values are inherited, 

how they are interpreted, and how leaders give meaning to them from a 

historical and collective trauma context is important to acquire a deeper 

understanding of leaders and leader development.

Leadership and leader development scholarship have bypassed 

serious engagement with history and historical awareness, or the way 

leaders use historical narratives to construct their ‘taken-for-granted’ 

narratives (Cunliffe, 2009) that shape their actions and behaviors and 

consequently shape organizations (Brunninge, 2009; Wadhwani et al., 

2018). To address this gap, this dissertation aims to expand the theory 

of leader development by exploring leaders and their personal history, 

namely, their historical collective traumas, and studying how historical 

inheritances shape leader identity, values and actions.

The research begins with a particular phenomenon and collective 

trauma – the Armenian genocide – and then explores leaders and 

CHAPTER 6. DISCUSSION AND CONCLUSIONS
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executives who are descendants of a variety of collective traumas. 

This final chapter summarizes the key findings of this dissertation 

(section 6.2), highlights the theoretical implications of this work and 

the suggested opportunities for future research (6.3) and describes 

implications for practice (6.4). Finally, it concludes with a discussion of 

the advantages and limitations of this work (6.5).

6.2 Summary of main findings

Chapter 1 introduced the various questions I raised to address the 

gap in understanding the role of collective traumas and collective 

histories in leader development. The key unresolved research areas 

included the following: the meaning that historical inheritances (and 

relevant constructs such as collective traumas and historical narratives) 

has for leaders; the use of historical constructs in understanding 

leader identity, leader values and leader actions; and the relevance of 

historical consciousness in leadership studies and in leader executive 

programs. These knowledge areas were addressed by a) performing 

a conceptual analysis of key constructions of collective traumas and 

leader development, b) proposing a conceptual model of the ways in 

which collective traumas are transmitted to leaders and the values that 

are inherited from these transmissions, c) developing definitions on 

the transmission of collective traumas, historical narratives, historical 

consciousness, leader identities and leader values, d) exploring leaders’ 
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Research Question Chapter Key results and findings

Question 1:

How does the 
transgenerational 
transmission of 
collective trauma 
reflect upon leaders, 
their values and their 
behaviors?

Chapter 2 We bring clarity to the relevant constructs, 
the transmission process, and the 
importance of their relevance to leader 
development scholarship. We identify 
three key theories that are pertinent to 
the transmission of collective trauma: 
social learning, social identity, and 
psychodynamic.

We present the intergenerational 
process of collective trauma and collective 
memories through narratives and stories, 
rituals and traditions, and community 
commemorations, which are transmitted 
and channeled through our understanding 
of social learning theory, social identity 
theory and psychodynamics.

We develop a conceptual model and, 
for future research to address, eleven 
propositions that are relevant to historical 
inheritances of collective traumas in 
leader development and, more specifically, 
to the development of studies (focused 
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self-reflexive processes through historical narratives, collective traumas 

and ethnic inheritances, and e) identifying outcomes of ‘uses of the past’ 

(Wadhwani et al., 2018) in leadership studies, practice and executive 

education. Table 6.1 below provides a list of the answers to the research 

questions addressed in Chapters 2 to 5.

Table 6.1

Research Questions and Results
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Question 2:

What do leaders assess 
when they reflect on the 
transmission of their 
historical or collective 
traumas?

Chapter 4 We explore how historical inheritances 
offer a perspective on ethnicity or ethnic 
inheritances and allow Armenian leaders 
to acquire and interpret their experiences 
as part of their self-awareness. Research 
participants identified ethnic elements of 
their development stages as part of their 
historical inheritances, and in this process 
shared self-understanding and self-
knowledge characteristics of authenticity.

According to our research, we develop 
a model that describes the process by 
which participants rediscover their past, 
conduct deep introspection, and make sense 
of the role that their ethnic heritage played 
in forming their ways of seeing the world. 
This discovery allowed them to understand 
their true selves and have a heightened 
sense of awareness of the values they 
radiated in their lives.

The sense of ethnicity and/or ethnic 
inheritance is the starting point for leaders 
to recount the ways in which they feel their 
ethnicity has been inherited. Understanding 
how their ethnicity helped form their 
ways of seeing, leaders are able to identify 
the relevance of their ethnic experiences 

Research Question Chapter Key results and findings

mostly on leader identities and leader 
values); this model is focused primarily 
on the inheritance of historical collective 
traumas. Through this model, we propose 
that leader values and identities are 
shaped by the information processed, 
remembered or unremembered, from 
childhood experiences. Identified are 
five leader values that can be conveyed 
to descendants of collective trauma: 
resilience, forgiveness, empathy, justice, 
and perseverance.
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Research Question Chapter Key results and findings
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to their personal and professional 
selves, which help enact an authentic 
consciousness of the self. By managing 
their relationship with their past and 
their connection to their roots, leaders 
become authentic (Goffee & Jones, 
2005, p. 5). The research explored how 
leaders who rediscover their historical 
and ethnic inheritances become attuned 
to their sense of values and their sense 
of self.

This type of learning process 
allowed the leaders to develop self-
awareness from within by bringing to 
the surface their intrinsic ethnic values 
and beliefs, which allowed them to 
make sense of the world and the role 
that their inherited values or behaviors 
had played in their organizational 
environment. By exploring their ethnic 
elements, including stories, language, 
religion, rituals and even history, the 
leaders became increasingly conscious 
of their professional engagements. 
When leader participants questioned 
the ways in which they accounted for 
their ethnic experiences (through the 
process of memory), they began to 
question the ways in which they saw 
and understood the world and the ways 
they related to others.

Question 3:

How do historical 
narratives shape 
individuals in their role 
as leaders?

Chapter 3 We develop a model guided by 
Rüsen’s process of historical 
consciousness (Rüsen, 2004a) and 
explore how memories are recollected 
or retrieved and how meaning 
from these memories are accessed 
(linguistically) and interpreted. 
Through the interviews and their 
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Research Question Chapter Key results and findings

narratives, our participants were able 
to interpret their past through the 
manner in which they remembered or 
commemorated the Armenian genocide 
or how it related to their relationship with 
their families and communities (Hirst & 
Manier, 2008).

By stimulating questions on the 
memory of the genocide, the participants 
were able to become more aware of 
themselves in terms of the stories and 
lessons that they had inherited (Frimann & 
Hersted, 2016). As the narrative unfolded, 
the leaders were able to interpret their 
collective trauma and identify their 
leadership abilities guiding their actions.

Through their narratives, the 
participants undertook a self-reflexive 
process, and through their collective 
memory of the genocide, they derived 
elements relevant to their identity and 
their inherited values. The critical process 
of historical consciousness in these leaders 
became apparent when they utilized their 
historical narratives about the genocide, 
constructed meaning with their past and 
integrated an ethical element to their own 
constructed narratives. These “narrative 
competencies” (Rüsen, 2004a) inspired 
the leader participants to make temporal 
sense of genocide stories by identifying 
with them and developing an “ethical life-
orientation” (Ahonen, 2005, p. 704).
Finally, the leader participants extracted 
moral lessons from their genocide 
narratives, which led to a greater sense 
of self (Alvesson, 1996) and offered 
guidance for ethical actions and 
expectations for their future. They became 
aware of how their genocide narratives 
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Research Question Chapter Key results and findings

Question 4:

What is the relevance 
of inciting historical 
consciousness in 
leadership studies and 
in management and 
executive educational 
programs?

Chapter 5 Historical narratives on personal 
collective traumas enabled executive 
students to deeply engage with their 
personal and professional experiences 
and the consequences of taking a ‘historic 
turn’. By reflecting on their past through 
conversations and reflective assignments, 
executive students were exposed to a 
better understanding of how their past 
may have shaped their present and their 
sense-making of their role in the future. 
Historical narratives and the memory of 
lived experiences allowed executives to 
bring to the surface historical events and 
episodes related to collective traumas, 
to understand and question themselves 
as professionals, and to use history as a 
pertinent instrument to connect, interpret, 
and make references in relation to the 
their professional actions and decisions 
(Brunninge, 2009).

Making use of history in management 
executive education programs is a 
pertinent way for executives to connect, 
interpret and build expectations in 
relation to their professional actions and 
decisions. This ‘process of learning’ 
allows them to critically engage in 
self-reflexive processes that can better 
sensitize them to address human practices 
of management and to lead teams more 
consciously and authentically.

CHAPTER 6. DISCUSSION AND CONCLUSIONS

were a part of them and how their 
identities and knowledge were shaped 
by their interaction with their families 
and communities through stories of the 
genocide (Berger & Luckmann, 1966; 
Watson, 2008).
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Research Question Chapter Key results and findings

Question 5:

What is awakened in 
management executives 
when they are given 
the opportunity 
to think about the 
transgenerational 
transmission of their 
collective traumas? 

Chapter 5 The executive students illuminated a 
variety of ideas and emotions in response 
to their discussed and narrated stories 
of their collective traumas, if any, that 
sensitized them to their moral and ethical 
behaviors. We map out a model to describe 
the temporality of these themes, which 
focuses on the two key elements relevant 
to the process of historical consciousness 
(historical narratives that emerge by 
taking a ‘historical turn’ and narrative 
competence that develops as part of the 
abilities to use historical interpretations for 
a future orientation and purpose) as well as 
the three key learnings (sensemaking, sense 
of purpose, and expectations for the future) 
that take place throughout these temporal 
processes.

The executive participants illuminated 
a variety of ideas and emotions in 
response to their discussed and narrated 
stories of their collective traumas that 
sensitized them to their moral and ethical 
behaviors. Four overarching questions 
were developed around a) developing a 
deeper understanding and awareness of 
their formative experiences, b) stimulating 
sensemaking from their past, c) developing 
a sense of responsibility, and d) inciting 
expectations for the future through 
historical consciousness.

Overall, by exploiting historical 
narratives of traumas, executives were 
able to take a ‘historic turn’, create 
meaning and new knowledge relevant to 
their professional practices, and conduct 
a deeper and more critical assessment of 
their assumptions and ‘taken-for-granted’ 
views of their social realities (Cunliffe, 
2004, 2009).
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6.3 Key themes emanating from this research

In this section, we elaborate on four key themes that arose from this 

research. The first relates to the conceptualization of collective traumas, 

historical narratives and leader development. The second focuses on 

ways we can operationalize historical narratives and collective traumasin 

leadership studies. The third addresses the understanding of boundary 

and boundaryless conditions related to the different units of analysis, 

the research setting and our relevant interpretive approach. The fourth 

addresses the outcomes of the transmission of collective traumas, 

historical narratives and leadership.

6.3.1 Shedding new light on the conceptualization of collective 
traumas, historical narratives, and leader development for leadership 
studies

The first key theme identified in this dissertation is how leaders 

understand and build a relationship with their historical collective 

traumas and historical narratives. In Chapter 2, we present a conceptual 

analysis and clarified key constructs, such as collective trauma, 

the transgenerational transmission of collective trauma and leader 

development, and present propositions relevant to the relationship 

between the transmission of trauma and leader development. Here, we 

explain that the transgenerational transmission of collective trauma 

brings insight into the construct of collective memory, where shared 
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identities and collective symbols (such as stories, rituals, language, 

traditions, commemoration, schooling and narratives) are stored 

(Olick, 1999). We highlight that if leaders are part of a collective 

group, regardless of how active or passive they may be as members of 

a group, these collective traumas can form a part of their identity and 

values (Fromm, 2012; Volkan, 2001). Chapter 3 clarifies the concept 

of historical narratives and how leaders critically reconstitute these 

narratives in their personal narratives, their view of their social reality, 

and their sense of self (Cunliffe, 2009; Merleau-Ponty, 1945/2012). 

Here, we interpret historical narratives and harness their function of 

adding moral and cultural value in the development of leaders and 

their identities. We reveal that considering a historical context not only 

requires the process of reflection on the past but offers a reflexive space 

to allow leaders to question, clarify and make meaning of troubling 

events such as collective traumas, which in turn shape their awareness 

and complement their actions, values and behaviors.

6.3.2 Operationalization of historical narratives, historical inheritances 
and historical consciousness of collective traumas in leader 
development and leadership studies

The second key theme identified relates to the methodological 

instruments used to explore our key constructs and relevant processes. 

After understanding the ways in which collective trauma can 
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transgenerationally be transmitted or imprinted in leaders and the 

proposed consequences of this trauma on leader values, I develop 

this research in Chapters 3 and 5 by delving into the operationality of 

these constructs, namely, historical narratives, historical inheritance 

and historical consciousness of collective traumas. In these chapters, 

I explore the ways in which leaders take a ‘historic turn’ and make 

‘use of the past’ (Rüsen, 2007; Wadhwani et al., 2018) by stimulating 

an awareness of their historical narratives of collective trauma and 

embracing a “process of learning” (Rüsen, 2004a). In this process, we 

obtain a better understanding of the historical components, such as 

historical narratives and collective memory, that help leaders identify, 

interpret and make meaning of their values and identities and that enable 

them to become aware of their actions in relation to their past, present 

and future. Given that historical consciousness has attracted management 

and organizational theories related to the role that historical narratives 

play in the critical management of organizations, we utilize the same 

construct to explore this process at an individual leader level, which will 

support expanding the knowledge in the study of leaders and leadership. 

To bridge this purpose of supporting leadership studies, we continue to 

evolve our understanding of leaders by methodologically examining the 

role of historical narratives in ethnic inheritances, as in Chapter 4. By 

exploring the consequences of using the ‘ethnic lenses’ of our leader 
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participants, we notice an unfolding of the self toward an increasingly 

conscious and authentic self. This research process of leader development 

allows us to extrapolate historical and ethnic factors and events of leader 

development that focus on introspective reflections and leaders’ self-

awareness and perceptions of how their ethnicity shapes their values and 

assumptions.

6.3.3 Boundary versus boundaryless conditions in the study of 
collective traumas in leaders

The boundary condition concept is an empirical concept that represents 

the ‘real world’ in a simplified manner. For instance, some organizational 

theorists may expect that leader behaviors are dependent on the given 

context and may change in a different context. Considering that the 

research ontology used for this research evolved from an essentially 

normative and functionalist position into a qualitative interpretive 

subjective one, this research also presumes that each leader’s perspective 

and interpretation are neither absolute nor dependent on a given 

‘empirical reality’ but rather are based on personal relationships, lived 

experiences and relational dialogues. We cannot address questions such 

as “What comparable conditions are there in the Armenian executives 

assessed versus the non-Armenian executives assessed?” or “Can the 

outcomes of the different data sets be correlated to understand the 

outcome of the intervention and research process?” These types of 
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questions related to boundary conditions cannot be addressed because 

we expect that each interpretation will be different for each leader 

executive, not because the starting point (i.e., interpretation of historical 

collective traumas) is the same but because the conditions and lived 

experience for each individual are not comparable.

         All executives are contingent on their own collective social 

memory (Ricoeur, 2004a) and constructed by what has happened to 

them, their families, and their ancestors. Each of our collective social 

memories constructs us. This research had the privilege of obtaining 

different data sets: a group of leaders with a common collective history 

(the Armenian genocide) and a group of leaders and executives with a 

very diversified collective history. In both target groups, the meaning-

making and self-understanding processes took place in very different 

layers, depending on their relationships with others (Ricoeur, 1992).

We argue that the conditions of our research setting and target 

groups are, and can be for future leadership research, boundaryless 

because the phenomenon of transgenerational transmission of collective 

trauma and historical narratives for leaders go beyond the boundaries of 

single target settings. Historical narratives shape individual memories, 

and since memories are images, they can be invented, understood, or 

even distorted by an individual leader’s imagination. Memory ensures 

the continuity of ‘collectivities’ (i.e., collective memories of families 
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or religious groups), and according to Halbwachs, to remember is to 

understand in relation to others (Halbwachs, 1992). Therefore, the 

evolved intention of this dissertation was not to identify boundaries 

of what is systematically identified in reflecting on transgenerational 

transmission of collective trauma but rather to understand how the 

process of historical consciousness is experienced, how leaders become 

authentic in this process (Sartre, 1956/1992), and what ‘narrative 

competencies’ (Rüsen, 2004a) leaders develop in the construction of 

moral organizational actors when urged to take a ‘historic turn’ in their 

historical collective traumas.

6.3.4 Outcomes of transmission of collective trauma, historical 
narratives and leadership

The final theme relates to exploring the conceptual model developed in 

Chapter 2 with regard to the transmission of collective trauma and its role 

in shaping leaders and in leader development. This chapter developed 

eleven key propositions, five of which specifically address how collective 

trauma transmissions positively influence certain values, namely, 

resilience, empathy, forgiveness, justice and perseverance. This research 

does not take an objectivist or essentialist position to measure or test the 

relationship between historical collective trauma and these leader values; 

instead, it takes an interpretative approach to explore these propositions. 

Key in understanding the role that collective traumas play for leaders are 
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several processes and methodological approaches, such as connecting 

the phenomenon of historical consciousness to the study of leaders 

and encouraging the use of history in the study of leaders. By eliciting 

historical accounts and collective memory, leaders can reproduce 

and reformulate their own narratives that help them reveal how they 

perceive themselves based on temporal experience. Leader participants 

interpreted their collective histories on their own development, roles 

and actions and were able to then critically draw conclusions on how 

historical inheritances had generally shaped their senses of resilience, 

justice, and empathy.

This theme is directly addressed in Chapters 3 and 5, and the 

relevant results for each suggest that historical collective traumas and 

historical consciousness offer leaders an important critical view of how 

history offers multiple perspectives of society that incorporate an ethical 

dimension in their assumptions, behaviors and actions.

Chapter 4 reveals somewhat unexpected findings on how the 

element of ethnic inheritances, as an associated historical element, 

determines how leaders make sense of their world and interpret their 

ethnic (and past) experiences, which allow them to articulate deeply held 

assumptions (Cunliffe, 2002). This chapter gives us increased insight 

into how leaders can make sense (and identify the relevance) of their 

inherited ethnic experiences, which is also a vital element in their way 
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of seeing the world and in their development as consciously authentic 

leaders. By understanding how their ethnicity was inherited or how 

their ethnic identity shaped their perspectives of their realities, these 

individuals gained deeper insights into their selves and their values.

6.4 Theoretical implications and recommendations for future 
research

After summarizing the research learnings and findings established under 

the three key themes described above, in this section, we explore two 

specific theoretical implications for future research.

6.4.1 Cross-fertilization of history and leader development (and 
management and organizational studies)

Cognitive psychology scholars explore how historical narratives 

experienced during a person’s formative years influence their 

development as adults (Danieli, 1998a; Kidron, 2004; Ogle et al., 2013; 

Philippe et al., 2011; Tcholakian et al., 2019). Leadership scholars also 

explore how leaders are shaped by their social and formative experiences 

(Brown & Treviño, 2006) and how relevant life stories can stimulate and 

develop leader identities and values that are inherent in the decision-

making process (Avolio & Gardner, 2005; Shamir & Eilam, 2005).

However, to our knowledge, this research is the first of its kind 

to consider collective traumas and relevant historical inheritances and 

narratives as key concepts and elements to better understand leaders and 
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their roles in organizations. With a subjective interpretive ontology, we 

identify themes related to inherited identities, values and beliefs that not 

only help us understand what shapes leaders and their decision-making 

but also offer a relational, social constructionist lens to contribute to 

the identity work and interpretive work that leaders undertake to better 

envisage their professional relationships, evaluate taken-for-granted 

assumptions, and develop their own narratives for future actions in 

organizations.

         This research could help expand the interests of critical 

management studies (CMS) due to this reflexive process by 

identifying new instruments for knowledge development. CMS helps 

scholars understand who leaders are, but more specifically, it helps 

them understand how leaders are ‘in relation to’ their relations and 

relationships from former and current lived experiences (Cunliffe, 2009). 

Drawing from critical theory, our research could help expand ontological 

and epistemological positions to think more critically about social and 

organizational practices, which are consolidated under the umbrella of 

leader development.

Booth and Rowlinson (2006) posit that management and 

organization studies have overlooked the role of history, and they 

call for more historical awareness that can be aligned with CMS to 

expand the more humanistic approach to research. To address this call 
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for more critical and ethical reflections, our research sheds light on an 

interpretative and social constructionist nature of leadership studies; 

our research coincides with the CMS study of ANTi-History (Actor-

Network Theory-History), which highlights how individuals interpret and 

construct impressions of and identities from the past (Durepos & Mills, 

2011, 2018). With this in mind, I hope that my research will encourage 

qualitative researchers in leadership and leader development studies to 

engage with history and the ‘historic turn’ to lead to greater theoretical 

engagement with history and critical reflections on historical methods 

that are useful for studying leaders, leadership and the larger context of 

management and organizational studies.

6.4.2 Privileging the voice of the leader

We use an unconventional style of researching leader development by 

understanding how history, historical narratives and collective traumas 

are processed by organizational actors. We suggest a reflexive approach 

to history and encourage the use of narratives. With historical narratives, 

the what and how of history remain important, but what becomes more 

relevant is the relationship that leaders have with their history and the 

specific process through which leaders translate their particular history 

in a first-person voice. By moving beyond a cognitive level of analysis 

where the past is an external dimension and reserved for historians, 

leadership scholars can take a social constructionist and relational 
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position (Merleau-Ponty, 1964; Shotter, 1997, 2010), as initiated by 

many ANTi- History scholars (Durepos & Mills, 2018). History, then, is 

considered not merely a cognitive product but rather an “interpretation 

of the past made present by the contemporary mind” (Durepos & Mills, 

2018, p. 437).

As we note in Chapter 3, social construction is vital in exploring 

and understanding who leaders are, how their reality is relational to other 

people (Cunliffe, 2009) and how leaders gain knowledge and experience 

in relation to their lived experiences and social realities. Leaders can 

be best understood by assessing their lives and themselves as “beings-

interpreted” (Ricoeur, 1992), and as humans, leaders are ever evolving 

(Sartre, 1956/1992), and they embody reflections of who they will be, as 

self-conscious reflective and reflexive individuals (Cunliffe, 2008, 2009).

By privileging the voice of the leader, research can capture the 

interpretive nature of experience and identity. Historical narratives 

help leaders “become more aware of their own role in history and can 

question not just the political and moral practices from the past but also 

how and why they themselves reproduce past conceptions” (Tennent et 

al., 2019, p. 4) in their role as leaders. Through historical narratives, the 

individual develops personal autobiographical memories that define the 

self (Singer & Salovey, 1993). Historical narratives are different from 

history itself since they draw mostly from a chronicle or storytelling of 
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events to develop identity and purpose (McAdams, 2001; McAdams & 

McLean, 2013; Singer, 2004).

Giving voice to leader narratives can help researchers obtain 

substantial visibility and material on leader identity and identity work 

(Sveningsson & Alvesson, 2003). They display the ways in which leaders 

behave and expose identity work. Leadership identities are derived by the 

relevance or meanings given to lived experiences and relationships, and 

historical experiences and collective identities are part of this equation.

6.5 Practical implications

The topics of collective trauma and historical consciousness are relevant 

and important for leaders and organizations and for management and 

executive education programs.

6.5.1 Leaders and organizations

By drawing on the theoretical frameworks of collective traumas and 

historical consciousness, leaders can explore and make sense of the 

past by developing a “narrative competence” (Rüsen, 2004a) and make 

history an asset for their moral and ethical choices (Ahonen, 2005). 

Giving leaders an opportunity to interpret their historical narratives helps 

them develop sensitivities about the extension of their collective values 

and memory in connection to their leadership actions and professional 

lives, as explored in Chapters 3, 4 and 5.
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         There is an important element of incorporating historical 

narratives within leader development theory and within management 

and organizational theory. History is a resource that can be used 

by organizations and organizational actors to help acquire a more 

competitive perspective for the future; it can be used as a “strategic 

advantage” only if historical narratives are used and understood 

efficiently (Foster et al., 2017). These historical narratives can help 

leaders not only acquire awareness but also make better use of their 

decisions to efficiently address stakeholder and organizational identities 

and needs. Leaders “can use historical narratives to better mitigate 

internal and external organizational changes and to authentically develop 

their organizational culture, build knowledge and shape organizational 

needs that can be used as competitive advantage” (Foster et al., 2017, pp. 

1181).

6.5.2 Management and executive education programs

Historical consciousness offers management and leadership executive 

studies an important critical view of how history offers multiple 

perspectives of society incorporating an ethical dimension. As we show 

in Chapter 5, history is relevant to understanding how executives’ 

interpretation and critical thinking about the past can help shape and 

critically manage their experiences both in the present and in the future 

and to understanding the choices and actions they take, the reason 
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(and how) values and decisions are developed and how these may have 

consequences for organizational processes and stakeholder management. 

The ‘uses of the past’ (Wadhwani et al., 2018) provide more opportunities 

to assess the range of agency afforded to leaders and make more apparent 

the ways in which historical rhetoric and narratives make memory 

meaningful and valuable. As such, historical consciousness, historical 

narratives and memory become complementary means to help advance 

our understanding of not only leaders and executives but also the 

underlying motivations of their behaviors and actions, thus supporting 

management and organizational studies and executive education. 

Teaching about the transmission of trauma and historical 

consciousness in management and executive programs provides an 

opportunity for executives and students to engage directly with their 

histories and focus on how history can develop reflexive and moral 

thought (Tennent et al., 2019). This topic can offer students ways 

to identify, interpret and develop reflexivity on historical collective 

traumas and the effects of these traumas (namely, the narratives of these 

traumas). This topic in a curriculum could instigate questions and critical 

assessments of collective traumas that may have been lived, experienced 

or survived by past family members. Giving executive students the 

opportunity to identify presumed assumptions and to consider the 

impact that historical events may have had in their family dynamics 
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and development enables students to increase their understanding of or 

assess implications that they usually take for granted.

6.6 Limitations of this dissertation and related suggestions for future 
research directions

This research inevitably has limitations, which I acknowledge and 

propose as a basis for future research.

6.6.1 Theoretical and conceptual limitations

To understand the constructs and phenomena of the transgenerational 

transmission of collective traumas and historical consciousness and their 

effects on leaders, leader values and leader identities, we developed 

a conceptual model in Chapter 2 to help identify and understand 

the attributes of these processes. However, throughout my research, 

the ontological and epistemological positions evolved toward more 

interpretive, and even existential, philosophies. Thus, we could not fully 

exercise the use of this model to identify specific trends or essential 

attributes; instead, we could identify key themes that relate to the role 

of these constructs and narratives in leaders’ meaning-making process 

with respect to their identities and values. Consequently, the conceptual 

analysis unfolded through a subjective interpretive process that was 

supported through observations and was unintended to be classified, 

corrected or validated through specific measuring instruments.
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6.6.2 Methodological limitations

This research does not exploit the full potential of relationally 

engaged research, in which I, as the researcher, show a dialogical and 

intersubjective perspective. In other words, it would be relevant for 

future research to incorporate the reflexive role of the researcher to 

explore the full range of meanings involved in the interview dialogues, 

to encourage all research participants (including the researcher) to 

share their assumptions and to understand the performativity of the 

narratives (Cunliffe, 2014). In doing so, all research actors (subjects and 

researchers) would holistically construct meaning relationally (Shotter 

& Cunliffe, 2002) because the researcher would be considered not a 

normative or objective individual but an involved participant who equally 

impacts and stimulates the leader participant, and both researcher and 

participants make meaning together. This integral research process would 

imply a more open and integral method of stimulating research data 

together with research participants. As an observer and interpreter, I have 

taken a ‘first-order approach’ (Cunliffe, 2014) (i.e., ‘externally’ studying 

and theorizing how the lives of research participants are constructed); 

if I had taken a ‘second-order approach’ (Cunliffe, 2014), I would 

have incorporated my experiences and assumptions in a dialogically 

reflexive process to construct and make sense of organizational realities 

together with the research participants. Thus, the epistemology and the 



227

CHAPTER 6. DISCUSSION AND CONCLUSIONS

data collection methods could have included observations, additional 

longitudinal interviews and interviews with related individuals, as 

mentioned above (e.g., colleagues, stakeholders, family members), and 

even full dialogues with the participants. Given my personal experiences 

and historical context, I could have incorporated my reflexive insights 

to extend the interpretations of leader meaning-making even further, 

because each interview opened opportunities to build new narratives and 

conversations (as part of a relational and social constructionist position).

6.6.3 Range and sample limitations

Another area of improvement could be a more robust list of participants. 

In addition to examining leader participants, future research could 

include peers and subordinates of leaders in a more holistic process 

to understand the role that longitudinal reflexive assessments play for 

these leaders and to report any differences between the views of leaders 

and those of their peers or subordinates. The inclusion of additional 

interrelated participants would help capture the role that historical 

consciousness plays, reveal the real actions and changes observed, and 

understand the becoming of leaders and their relations with others. 

The intention here is not to equate a larger or different sample of 

participants with ‘more accurate’ or more objective results but rather 

to help give significance to the phenomena of collective traumas and 

ethnic inheritances in leadership studies. The inclusion of a variety 
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of participants with different historical narratives would help better 

understand the relevance of this topic in management and organizational 

studies in general and help open new opportunities for significant 

theoretical contributions and relationships between different faculties of 

sciences.

6.7 Concluding remarks

In this dissertation, I attempted to integrate existing research on the 

transmission of collective trauma in relation to leaders and leader 

development as a novel way to bridge historical contexts (and historical 

narratives) in the study of leaders, leader values and leader behaviors. 

Having provided clarity on the key concepts and having developed 

empirical methods to capture the role of narratives in the historical 

consciousness of leaders, I hope that this work provides a stepping stone 

for future research not only to encourage cross-disciplinary frameworks 

in leader development and leadership studies but also to ensure the value 

of subjective and interpretive research in studies of leaders and the role 

of history in nonessentialist studies of leadership.
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